Linguistic Accommodations for Scaffolding Instruction
Adapted from  “Language and Literacy for ELLs” by John Seidlitz and Melissa Castillo, 2011 and http://www.colorincolorado.org

	
	Level 1

Entering
	Level 2

Emerging
	Level 3

Developing
	Level 4

Expanding
	Level 5

Bridging
	Level 6 - Reaching

	LISTENING
	· Allow for first language support

· Use gestures, movement, visuals and demos to communicate

· Pont to visuals to support oral discourse

· Expect student to struggle with understanding conversations

· Allow for peer support

· Model "survival" language by saying and showing the meaning. (example—Say: "Open your book," then open a book while student observes.)

· Speak directions in simple English/ reduce rate

· Avoid slang and idiomatic phrases

· Build receptive vocabulary by stressing key vocabulary and using clear pronunciation

· Incorporate schematic mapping when speaking

· Use a bilingual tutor to pre-teach important concepts
· Repetition, Repetition, Repetition
· Teacher prompts: “show me…circle the…where is…who has…point to…”

· Use nouns or clarify pronouns


	· Pre-teach social and academic vocabulary before discussions or reading

· Use gestures, movement, visuals and demos to communicate

· Point to visuals when speaking

· Stress and enunciate key vocabulary

· Teach phrases for communication

· Simplify language and reduce rate

· Use gestures and visual cues for memorization of routines and some academic tasks

· Break down multi-step oral directions to one step at a time

· Avoid slang and idiomatic phrases

· Use a bilingual tutor to pre-teach important concepts
· Allow questions of the obvious
· Allow a tape recorder for note-taking
·  Stop and check for content understanding frequently 
· Emphasize main idea for student note-taking
· Identify synonyms for key vocabulary
	· Provide opportunities for listening to peers in social and classroom settings

· Allow extra time for processing visuals and verbal cues when introducing unfamiliar topics

· Provide visuals and verbal cues especially for academic tasks

· Use closed-caption option on videos
· Simplify speech in mini-lectures or when giving directions

· Stress and enunciate key vocabulary

· Respond to student requests for clarification, repetition, and rephrasing  

· Emphasize main idea for student note-taking
· Identify synonyms for key vocabulary
· Encourage students to detect academic language or specific information in oral discourse (tap when you hear…)


	· Allow extra processing time when academic tasks are complex and unfamiliar

· Provide visuals, verbal cues, and gestures when topics are unfamiliar

· Provide opportunities for requesting clarification, repetition and rephrasing

· Guide student to make conclusions based on what he/she hears

· Guide students to summarize key points

· Encourage students to detect academic language or specific information in oral discourse (tap when you hear…)
	· Allow extra processing time when academic tasks are complex and unfamiliar

· Provide visuals, verbal cues, and gestures when topics are unfamiliar

· Understand the student may request clarification, repetition or rephrasing
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	SPEAKING
	· Provide words and short sentence stems for practice before speaking

· Allow non-verbal responses: nods, pointing
· Allow non-participation in some complex speaking tasks during silent period
· Allow one-word answers

· Teacher prompts: “yes/no, either/or, A or B”

· Permit use of native language
· Provide word walls of key vocabulary with visuals

· Model pronunciation and phrasing for student

· Use visuals and have students point to pictures then say and act out new vocabulary.

· Utilize chants and songs

· Allow sufficient wait time for student response
	· Coach student to speak in complete simple sentences

· Provide sentence stems

· Allow simple phrased answers
· Model pronunciation of academic terms and clap out syllables

· Provide word walls with visuals and short sentences

· Allow for extra processing time

· Allow for peer interaction before expecting a response 

· Ask questions that require a short answer 

· Focus only on corrections that directly interfere with meaning

· Reinforce learning by modeling the correct usage
	· Coach student to use complex sentences in oral discourse

· Provide sentence stems with more complex grammar, vocabulary and advanced academic language structures (to justify, compare, etc.)  

· Model complex grammar structures

· Provide opportunities to practice using new content vocabulary

· Allow extra time when student pauses

· Provide opportunities for social conversation on unfamiliar topics

· Provide students with phrases/language used in presentations 

· Provide opportunities to practice presenting with partners before getting in front of class


	· Provide opportunities for extended discussions

· Provide sentence stems with past, present, future, and complex grammar with unfamiliar academic topics

· Practice idiomatic phrases in context

· Model complex grammar structures

· Provide opportunities to practice using new content vocabulary


	· Allow extra time when student pauses

· Provide sentence stems with past, present, future, complex grammar, content-based vocabulary and abstract terms

· Provide multiple opportunities for student to speak in varied contexts
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	READING
	· Use visual support

· Allow students to practice with taped texts

· Explain environmental print

· Practice concrete and high frequency words

· Adapt content area texts—words, phrases, simple sentences

· Provide alternative text

· Highlight important concepts

· Organize reading in meaningful chunks

· Print notes legibly instead of cursive 

· Provide notes in simple English and visual support

· Allow students to work in pairs

· Draw attention to titles, headings and supportive visuals in the text

· Identify cognates and guide student to make connections

· Direct student to maintain visual personal dictionary
	· Provide visual and linguistic supports

· Provide alternative / simplified texts to supplement content at student’s reading level
· Allow students to “echo-read” with partners

· Use adapted texts— with expanded sentences

· Modify text to eliminate unnecessary info

· Pre-teach key vocabulary

· Using previewing strategies before reading info text
· Highlight important concepts 
· Stress key vocabulary
· Write directions in simple English
· Identify cognates and guide student to make connections
· Identify word parts (prefixes, suffixes, roots) and help student to make meaning
· Direct student to maintain visual personal dictionary 

· Address multiple-meaning words
	· Provide adapted texts on unfamiliar topics

· Provide higher leveled readers at student’s reading level

· Allow analysis of reading with peer support

· Help students make connections with new vocabulary by teaching derivations or word families such as, "important, importance, importantly"

· Modify text to eliminate unnecessary info

· Provide written directions in simple English
· Highlight important concepts
· Allow extra time and support to complete cognitively complex tasks
· Prompt student to apply comprehension strategy to text after modeling with teacher guidance
· Guide oral reading fluency through understanding of punctuation and intonation
	· Provide grade level reading, with vocabulary support with unfamiliar terms

· Teach how to find definitions in a text

· Provide visual and linguistic supports including adapted text for unfamiliar topics

· Allow students to collaborate on analysis of texts

· Guide students in getting acquainted with content area textbooks (table of contents, glossaries, index)

· Use guided highlighting or teach highlighting techniques to extract important information
	· Provide abstract grade level reading with support for comprehending and analyzing text

· Provide minimal visual and linguistic supports

· Allow students to complete graphic organizers to demonstrate comprehension
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	WRITING
	· Allow illustrations with word labels in English and/or use of native language to express concepts

· Allow students to “talk out” their writing before committing to paper

· Provide short sentence stems to promote writing

· Allow students to “copy” from peers

· Encourage writing with each reading

· Allow extra time to complete work
· Exempt from traditional tests and replace with oral tests
· Modify assignments to focus on key vocabulary
· Modify homework assignments so students have opportunity to demonstrate learning
· Explicitly teach and reinforce conventions
	· Allow illustrations and use of native language

· Encourage writing on familiar/concrete topics

· Provide simple sentence stems and scaffold writing assignments

· Permit bilingual dictionaries

· Provide student with a fill-in-the blank version of the content assignment with the necessary vocabulary listed on the page

· Providing word banks for writing assignments
· Modify tests and HW (shorten tests, use different questions, allow students to use books or notes, etc.)
· Guide students to keep a learning log with pictures and words to remember key concepts
· Allow extra time to complete work
· Teach use of thinking maps intentionally to organize ideas
· Allow student to examine assignments completed by more proficient students
· Direct student to create a non-linguistic representation of content
	· Provide grade-level appropriate tasks

· Model abstract and  technical writing

· Provide complex sentence stems for scaffolded writing assignments

· Use genre and text structure analysis for better writing 

· Provide a list of signal words for informational writing (structures)

· Use structured graphic organizers or thinking maps for students to complete with key information.

· Demonstrate effective note-taking and provide a template

· Allow extra time and support to complete cognitively complex tasks
· Allow student to revise and resubmit after corrective feedback
· Model for to use complex sentences by looking for sentences that can be combined with conjunctions or introductory clauses
	· Provide grade-level writing tasks

· Give linguistic support for abstract and technical writing that includes modeling and student interaction

· Provide sentence stems with varied beginnings 

· Use genre and text structure analysis for better writing 

· Provide complex sentence stems for scaffolding writing assignments

· Coach students to write using sentences of varying linguistic complexity in extended written discourse

· Allow student to revise and resubmit after corrective feedback

	· Provide more complex grade-level writing assignments, with scaffolding as needed

· Provide complex sentence stems for scaffolding writing assignments

· Provide opportunities for students to use genre analysis to identify and use features of advanced English writing


	


